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Abstract 

The study focuses on the analysis of entrepreneurial intention among university students in Peru and Paraguay, using the 

Theory of Planned Behavior (TPB) as a theoretical framework. The relationship between entrepreneurial culture, institutional 

support, perception of barriers, and the influence of innovation and creativity on entrepreneurial intention is investigated. 

Employing a quantitative approach, data were collected from 395 students using a 55-item structured questionnaire, validated 

by experts and with a Cronbach's Alpha reliability of 0.89. The results show that entrepreneurial culture and institutional 

support have a significant impact on entrepreneurial intention, while the perception of barriers shows no significant 

relationship. In addition, innovation and creativity are identified as key drivers of entrepreneurship. This study contributes to 

the existing literature on entrepreneurship and offers recommendations for educational institutions and economic policies 

that seek to foster an entrepreneurial climate in the region, highlighting the importance of self-efficacy and a favorable 

environment for the development of entrepreneurial initiatives. 
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1. Introduction 

Entrepreneurship has been consolidated as one of the essential engines for economic and social progress in different 

Latin American countries [1, 2]. In this sense, the importance of entrepreneurship becomes even more evident in the university 

http://www.ijirss.com/
https://orcid.org/0000-0003-2842-2099
mailto:kerwin.chavez@usil.pe
https://creativecommons.org/licenses/by/4.0/
https://orcid.org/0000-0003-4896-1508
https://orcid.org/0000-0001-8347-2158
https://orcid.org/0000-0001-8486-5658
https://orcid.org/0000-0002-2547-9199


 
 

               International Journal of Innovative Research and Scientific Studies, 8(4) 2025, pages: 900-911
 

901 

environment through which young people become experts in transforming creative ideas into business opportunities, which will allow them 

to become generators of employment, competitiveness, and sustainability within the framework of local economies [2, 3]. In this regard, 

it is necessary to understand how students' entrepreneurial intentions materialize, given that these are, a priori, the prelude to 

the actions to be carried out [4, 5]. 

Entrepreneurship can be understood as the process through which individuals find business opportunities and mobilize 

resources to initiate the creation of solutions that meet market needs [6]. This conception of the entrepreneurial process is oriented 

towards discussing the creation of new businesses, as well as the set of skills developed by their founders to respond to a risky environment 

and challenges, and to continue the process through the efforts they deploy to move forward [7]. In the context of the Theory of Planned 

Behavior, entrepreneurship is more related to the intention to act, where attitudes towards entrepreneurial behavior, subjective 

norms, and perceived control are involved, which are ultimately determinants for the decision of university students to form 

their own projects [8, 9]. 

On the other hand, entrepreneurial intention is understood as the natural tendency of people towards the establishment 

of a business or the realization of an initiative [10, 11]. This notion is key within entrepreneurship since intentions are 

manifestations of what is to be realized [12, 13]. Following the Theory of Planned Behavior model, entrepreneurial intention 

is determined by different variables such as attitudes towards entrepreneurship, the perception of social support and the 

subject's control over the resources needed to carry out a project [14, 15]. Within universities, understanding the 

entrepreneurial intentions of students should be essential since they can determine the way in which they face challenges in 

the workplace and the capacity to contribute to economic growth [16, 17]. The desire to be entrepreneurial does not simply 

imply the desire to start a business, but also to assume the possibility of taking risks and creating, as these are fundamental 

aspects of achieving success in today's business [18]. 

The growing unemployment rate in Latin American countries such as Peru and Paraguay is a major challenge for young 

people, who often find it difficult to access the associated job opportunities [19, 20]. This climate of economic uncertainty 

highlights the need to promote entrepreneurial intent in university faculties, in the sense that university students have the 

potential to become the agents of change in their communities [18, 21]. However, despite having an important academic 

background, most young people do not see entrepreneurship as a viable alternative. A lack of resources, fear of failure, and 

the absence of an entrepreneur-friendly ecosystem are some of the factors that influence this situation [22]. Thus, it is 

important to investigate the impact of these variables on the entrepreneurial intentions of university students in order to 

determine strategies to involve them in entrepreneurial initiatives and thus reduce the problem of unemployment in the region 

[18].  

In the context of the Theory of Planned Behavior, there are a series of factors that affect entrepreneurial intention, which 

deserve to be contemplated in detail [23]. Attitudes towards entrepreneurship constitute the first case, as they translate into 

young people's beliefs and appraisals about the possibility of creating a business, as well as its attractiveness [24, 25]. There 

are also the subjective norms, which make it possible to identify the social pressure and expectations of peers and family in 

relation to the entrepreneurial behavior of students, as they can induce them or, conversely, discourage them from making an 

entrepreneurial decision [26, 27]. Perceived control, which refers to the extent to which people believe they are capable of 

starting a business, is also key to adopting one decision or another [28, 29]. Thus, in fact, these factors, which are directly or 

indirectly related, make it possible to create a degree of complexity that gives meaning to the entrepreneurial intention of 

university students. Therefore, one objective of the analysis is to observe how these factors are articulated in the specific 

context of Peru and Paraguay, where young entrepreneurs face barriers and opportunities for entrepreneurship [30].  

The main objective of this study is to analyze the entrepreneurial intention of university students in Peru and Paraguay, 

using the Theory of Planned Behavior as a theoretical framework. It seeks to evaluate the relationship between 

entrepreneurial culture and entrepreneurial intention, examine the impact of institutional support, analyze the perception of 

barriers, and investigate the influence of innovation and creativity on entrepreneurial intention. It will be developed through 

a quantitative approach, where the objective is to find data that will lead to the verification of hypotheses and allow for a 

better interpretation of how the factors mentioned above interact in the group under investigation. The results will increase 

the existing scientific literature on entrepreneurship; in addition, it is expected to provide useful recommendations for 

educational institutions and politicians in the field of education. Given that, in the first place, increasing the development of 

entrepreneurial activities would mean creating a social environment, a social zone that facilitates the increase of 

entrepreneurial activities. 

This paper develops four basic hypotheses through which it seeks to explore the relationships between different factors 

and the entrepreneurial intention of young university students in Peru and Paraguay. H1 establishes that there is a significant 

relationship between entrepreneurial culture and entrepreneurial intention. H2 indicates that institutional support has a 

significant effect on entrepreneurial intention. H3 proposes that the perception of barriers does not have a significant effect 

on entrepreneurial intention. Finally, H4 relates the notion of innovation and creativity to entrepreneurial intention. These 

hypotheses will serve for the analysis and interpretation of the results in this path of knowledge towards the search for a better 

understanding of the factors of entrepreneurship in an academic training context. 

The relevance of the research lies in the possibility of suggesting some educational or economic actions based on it, for 

which an in-depth examination of the entrepreneurial intentionality manifested among university students in Peru and 

Paraguay is established [20]. By applying for the MCT, it is possible, to a certain extent, to see what the elements are that 

incite the decision to become an entrepreneur, such as the entrepreneurial culture, institutional support, or the way in which 

barriers are perceived. Based on these, strategies can be established that will, in turn, promote educational entrepreneurship 

and, therefore, mechanisms that institutions will have to develop in order to foster creativity and innovation [14, 31]. 

Economic policies will also benefit from this research, since they are also the context in which policies must be adopted to 
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facilitate a climate of entrepreneurship that leads to the development of the economy and the incorporation of work, both for 

oneself and for others [26].  

 

2. Literature Review 
2.1. Theory of Planned Behavior: A Comprehensive Approach to Understanding Entrepreneurial Intention 

The Theory of Planned Behavior, proposed by Ajzen [32] is one of the basic models for studying the phenomenon of 

intention to undertake [32, 33]. This model implies that the way individuals act depends on intention, which is defined by 

three basic elements: the set of attitudes towards behavior, subjective norms and perceived control [34]. Attitudes towards 

entrepreneurship are those that reflect the sentimental valuation that a person attaches to the activity of entrepreneurship, 

where a positive opinion can have a motivational effect [35]. In contrast, subjective norms involve beliefs about things that 

are desirable or approved by others, which can create social pressure and determine the practice of entrepreneurship [36]. 

Finally, perceived control is the representativeness of the perception of the individual's personal ability to perform the 

entrepreneurial behavior, which includes the representation of the availability of resources and skills needed to do so [37, 

38]. When university students feel that they have control over the realization of their entrepreneurial capabilities, they 

translate this into entrepreneurial intentions [39]. The integrative theoretical approach implied by the TCP model makes it 

possible to examine the interactions that are configured from attitudes, social influences, self-efficacy, and how these can 

materialize the decisions of young people in the field of entrepreneurial practice, constituting a very interesting line of work 

for the development of entrepreneurial culture in academic environments [40] 

 

2.2. Culture and Entrepreneurial Intention: A Fundamental Link 

Entrepreneurship culture can be described as the set of beliefs, values and behaviors that establish or create new enterprises 

in a society [41, 42]. The aforementioned cultural context has a considerable effect on students' entrepreneurial intentions, 

since an environment that favors innovation and the propensity to take risks can motivate young people to opt for 

entrepreneurship as a reasonable, valid, and attractive option [22, 25]. The entrepreneurial mindset in the university 

translates into promoting this environment that favors ideas and initiatives and thus fosters the intention of students to 

generate new businesses or companies [10, 11] 

The relationship between entrepreneurial culture and entrepreneurial intention is bidirectional. Al Halbusi, et al. [12] and 

Wijayati, et al. [35] not only can a favorable culture increase entrepreneurial intention, but the very increase in the number 

of entrepreneurs could transform the very culture of a community [43]. If students are surrounded by role models, examples 

of success, and a favorable environment, their perception of the viability of entrepreneurship as an alternative improves 

notably, increasing their desire to take an active part in creating enterprises [44]. Thus, strengthening the entrepreneurial 

culture in educational institutions not only benefits individuals but also contributes to the economic and social development 

of the region [45] 

 

2.3. Institutional Support and Perceived Barriers: Enablers and Obstacles to Entrepreneurship 

Institutional support plays a decisive role in stimulating university entrepreneurship. Universities that implement support 

programs, such as business incubators, training workshops, and business creation consultancies, provide university students 

with support for their ideas, enabling them to transform ideas into commercial realities [46, 47]. These types of resources not 

only allow students to access information or business mentors, but also constitute a whole environment of innovation. Given 

the institutional framework, students feel less insecure and increase their desire to develop their entrepreneurial skills, thereby 

increasing their intention to start a business [45]. 

However, despite the existence of support, many students encounter barriers that deter their entrepreneurial intentions 

[44, 48]. Precisely, these barriers include poor access to financing, high bureaucracy, or legal restrictions that limit the 

creation of companies [24, 30]. This perception of barriers can engender a feeling of helplessness, which in turn diminishes 

self-efficacy for entrepreneurship [1, 26]. It becomes necessary for universities to not only have resources but to combat the 

barriers perceived by students, resulting in an environment where students feel empowered to carry out their entrepreneurial 

initiatives [48, 49]. 

 

2.4. Innovation, Creativity and Self-Efficacy: Drivers of Entrepreneurship 

Innovation and creativity are the foundations of entrepreneurial activity because, based on these pillars, individuals can 

undertake new solutions and evolve in the dynamic environment of the company [50]. In the university environment, 

creativity is translated as the potential ability of students to generate original ideas and innovative approaches to current 

problems [50, 51]. To this end, those institutions that favor the climate in which original ideas are produced, through 

interactive teaching methodologies or collaborative projects, not only sprout innovative ideas but also induce their students 

to face the problems of the labor market with an entrepreneurial attitude [22, 25]. 

Personal self-efficacy, understood as the belief that one is capable of carrying out specific tasks, is considered to be a 

relevant variable of entrepreneurial intention [52]. In general, students who are confident in their skills or abilities have a 

greater predisposition to take risks and demonstrate perseverance in the face of adversity. Practical skills training and 

entrepreneurial experiences through current projects or startup practices can increase students' self-efficacy [53, 54]. In short, 

joint attention to creativity and personal self-efficacy can lead to the construction of a solid entrepreneurial spirit, which is 

not only a personal benefit but also contributes to innovation and the development of an economic environment [51]. 

2.5. Theoretical Reflections on Entrepreneurial Intention 
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The study of the theoretical framework addressing entrepreneurial intention paves the way for the complexity of the 

elements that lead to the entrepreneurial decisions of higher education students [21]. The Theory of Planned Behavior 

constitutes a good tool for understanding the intertwining of attitudes, subjective norms, and perceived control in the 

construction of intentions toward entrepreneurship [9, 34]. The more progress is made in the relationship between 

entrepreneurial culture and intention, the more it is perceived that a favorable environment can be an important driver for the 

development of new entrepreneurial initiatives [50]. 

Similarly, institutional support and perceived barriers play a bifunctional role. On the one hand, support that we consider 

good could lead to a slowdown in moving from idea to action, and on the other, perceived barriers could deter students, thus 

limiting their potential for entrepreneurship [38, 41]. Finally, innovation, creativity and self-efficacy are emergents that can 

incite entrepreneurship [52]. The sum of these reflections highlights the importance of creating an educational ecosystem 

that, on the one hand, fosters students' entrepreneurial intentions and, on the other hand, prepares students to face the business 

world with guarantees and creativity. 

 

3. Methodology 
The present research contemplates a quantitative approach, since it is intended to analyze entrepreneurial intention from 

the collection and analysis of data [55, 56]. In the present case, the design is non-experimental and cross-sectional, since it 

studies the variables in their natural state without manipulation and, therefore, the students' impressions will be collected 

instantaneously [55, 57]. In addition, the design is also comparative, as it seeks to compare the differences as well as the 

similarities in the intention to undertake on the part of university students in two countries: Peru and Paraguay. This type of 

design allows us to explore cultural factors, as well as contextual factors that will influence the phenomenon studied [58, 59].  
A structured questionnaire of 55 items was used to evaluate entrepreneurial intention in students. In addition, factors such as 

entrepreneurial culture, institutional support, and perceptions of barriers were covered in this instrument, where their responses were 

measured with 5-point Likert-type scales, given that the degree of agreement or disagreement with the statements presented in the 

instrument was sought [60]. The questionnaire was developed after an exhaustive review of the literature to ensure its validity 

and relevance for the study, also helping to obtain quantitative data to facilitate the comparative analysis between Peru and 

Paraguay [61]. 

The research was carried out on a total sample of 395 university students, composed of 235 students from Peru and 160 

from Paraguay. The sampling of the students in this research was intentional, considering the subjects who were enrolled in 

academic programs directly related to entrepreneurship [62, 63]. This strategy ensures that the sample is, therefore, 

representative of the population of students interested in entrepreneurship, favoring the obtaining of relevant results and, 

moreover, applicable to both contexts. Factors such as the selection of students from each country ensured accessibility and 

the work with those who would become informants or subjects that would allow access to the information relevant to the 

research [60]. 

The validity of the questionnaire was ensured following a review process by a group of five experts in entrepreneurship 

and research methodology, who evaluated the clarity and relevance of the items that comprised the questionnaire [56, 64]. A 

pilot test was then carried out with a sample of 50 students, which allowed for the possibility of detecting ambiguities and 

agreeing on any modifications that might be necessary based on the comments made. The reliability analysis, calculated 

using Cronbach's Alpha, resulted in 0.89, indicating excellent internal consistency [63, 65]. This validation procedure ensures 

that the questionnaire is a reliable and appropriate instrument for measuring entrepreneurial intention in the cases of Peru and 

Paraguay. 

Data collection was conducted exclusively online over a period of two months, specifically between August and October 

2024. A questionnaire was administered to the participants, explaining the objective of the study and requesting their 

informed consent. Once the data had been collected, it was analyzed using the SPSS program. Statistically descriptive (means 

and standard deviations) and inferential (t-tests; ANOVA) techniques were used to process the information and extract 

significant results, aiding in the comparison of entrepreneurial intention between students from Peru and Paraguay [63, 66]. 

This analysis is important to help identify patterns and relationships that allow a better understanding of entrepreneurship in 

the two contexts 

This study was conducted following strict ethical guidelines, including obtaining informed consent from the participants 

and ensuring their understanding of the objective of the study. Data confidentiality was prioritized by storing the data securely 

and using codes to protect their identities [55, 58]. In addition, transparency was maintained in the use of information, risks 

were assessed to ensure a safe environment, and the study was approved by the ethics committee of the institution where it 

was developed, committing to using the results in a responsible manner to contribute to knowledge about entrepreneurial 

intent. 

 

4. Results 
Table 1 provides a comparative analysis of the demographic characteristics of university students in Peru and Paraguay. 

According to the sample, of the total number of participants in Peru, 60% are women and 40% are men; in Paraguay, the 

trend is the reverse, with 55% of the sample being men and 45% women. The demographic characteristics reflect that most 

of the young people in both contexts are in the 19-22 age range, although there is also a notable percentage of students over 

27 years of age, which gives rise to significant age diversity. The high levels of training in entrepreneurship, reaching 95.37% 

for Peru and 98.12% in Paraguay, reflect a solid educational approach in this dimension. On the other hand, 97.06% of 

Peruvian respondents in this area and 93.23% in Paraguay show current involvement of students in entrepreneurship; from 
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this, we can conclude that there is a positive environment for pragmatics. The extracted strands highlight differences and 

similarities between the contexts, which could influence young people's aspirations for entrepreneurship. 

 
Table 1. 

Sample characteristics. 

Features Categories Peru (235) Paraguay (160) 

    n (%) n (%) 

Genre 
Male 94 40 72 45 

Female 141 60 88 55 

Age 

Up to 18 years  - - 21 13.21 

19 to 22 years 126 53.62 52 32.08 

From 23 to 27 years old 94 40 50 31.45 

More than 27 years  15 6.38 37 23.27   

Entrepreneurship training 
Yes 224 95.37 157 98.12 

No  11 4.63 3 1.88 

Current participation in entrepreneurship 
Yes  228 97.06 149 93.23 

No  7 2.94 11 6.77 

 

A second-order confirmatory factor analysis (CFA) was then carried out using the maximum likelihood method in 

SmartPLS 3.3.2, which aimed to assess the reliability and validity of the scales, for which indicators with loadings above 

0.70 were maintained and two with loadings below 0.60 were eliminated. The selected items showed a Cronbach's Alpha 

equal to or higher than 0.70, indicating internal reliability, as well as a composite reliability (CRI) higher than 0.60 in all 

cases and an AVE (Average Variance Extracted) higher than 0.50, which serves to reinforce the convergent validity of our 

theoretical model [63, 67].  

Table 2 shows results that indicate both internal consistency and adequate convergent validity, noting that all indicators 

have factor loadings above 0.70 and t-values that indicate corresponding statistical significance, which indicates that the 

variance of a particular construct can be explained by its indicators, highlighting that each of the items of the construct 

contributes significantly to its respective construct [68, 69].  

 
Table 2. 

Internal consistency and convergent validity of the theoretical model. 

Variable Loads >0.70 t-value >1.96 Cronbach's alpha CRI >0.70 AVE >.050 

Entrepreneurial culture  

(CE1 - CE6) 

0.868 22.734 0.735 0.786 0.643 

0.773 22.817 

0.726 12.19 

0.939 41.15 

0.778 6.206 

0.766 13.848 

Institutional support  

(AI1 - AI5) 

0.783 43.234 0.713 0.734 0.586 

0.781 41.535 

0.754 42.015 

0.750 38.413 

0.774 33.085 

Perception of barriers 

 (PDB1 - PDB5) 

0.853 22.518 0.752 0.727 0.572 

0.711 26.334 

0.740 15.330 

0.725 27.937 

0.842 12.187 

Innovation and creativity 

(IC1 - IC5) 

0.773 2.588 0.799 0.865 0.548 

0.731 81.789 

0.988 44.453 

0.845 100.247 

0.761 14.34 

Intention to undertake 

(IE1 - IE6) 

0.858 22.533 0.767 0.743 0.588 

0.763 22.615 

0.860 12.082 
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0.766 40.782 

0.719 6.151 

0.930 13.725 

Entrepreneurial Self-

Efficacy  

(SA1 - SA5) 

0.771 42.849 0.719 0.743 0.593 

0.759 41.166 

0.776 41.641 

0.774 38.072 

0.747 32.791 

Motivation for 

entrepreneurship  

(ME1 - ME5) 

0.743 22.317 0.716 0.785 0.514 

0.767 26.100 

0.845 15.194 

0.734 27.689 

0.733 12.079 

Determination to undertake 

(DE1 - DE5) 

0.718 2.565 0.752 0.813 0.585 

0.834 80.174 

0.766 44.058 

0.724 99.353 

0.979 14.213 

 

Table 3 shows the internal consistency and convergent validity of the model adjusted to the subsamples of men and 

women in Peru and Paraguay. Each row contains references to the different constructs that make up the study, such as 

Entrepreneurial Culture, Institutional Support, and Perceived Barriers. All composite reliability (CRI) values are greater than 

the threshold of 0.70, indicating good internal consistency; for example, Entrepreneurial Culture presents a CRI of 0.81 for 

men and 0.77 for women in Peru. Similarly, the average variance extracted (AVE) values are higher than 0.50, which 

corroborates the convergent validity of the model. For all the above reasons, this analysis concludes that the instrument is 

reliable and valid for both subsamples in Peru and Paraguay, which is why the results are comparable between the two 

countries. The small differences in the values of HR and AVE between men and women do not affect the robustness of the 

constructs; this justifies the validity of the results and their applicability to the future [62, 66].  

 
Table 3. 

Internal consistency and convergent validity of the model adjusted by sub-samples. 

Variables Men Women Peru Paraguay 

CRI 

>0.70 

AVE 

>.050 

CRI 

>0.70 

AVE 

>.050 

CRI 

>0.70 

AVE 

>.050 

CRI 

>0.70 

AVE 

>.050 

Entrepreneurial 

culture (CE1 - CE6) 

0.81 0.675 0.77 0.623 0.773 0.627 0.803 0.669 

Institutional support 

(AI1 - AI5) 

0.734 0.593 0.733 0.58 0.79 0.555 0.748 0.601 

Perception of barriers 

(PDB1 - PDB5) 

0.725 0.565 0.72 0.573 0.73 0.524 0.762 0.612 

Innovation and 

creativity (IC1 - IC5) 

0.866 0.55 0.864 0.545 0.865 0.549 0.869 0.556 

Entrepreneurial 

Intention (IE1 - IE6) 

0.758 0.51 0.732 0.472 0.725 0.567 0.771 0.533 

Entrepreneurial self-

efficacy (AE1 - AE5) 

0.729 0.591 0.739 0.582 0.744 0.589 0.764 0.615 

Motivation for 

entrepreneurship 

(ME1 - ME5) 

0.793 0.517 0.58 0.512 0.762 0.511 0.64 0.53 

Determination to 

undertake (DE1 - 

DE5) 

0.817 0.59 0.812 0.582 0.756 0.507 0.849 0.643 

 

Table 4 shows the results of the test of the invariance model between the subsamples using the data from Peru and 

Paraguay. The table shows, therefore, that the model is adjusted and that there is comparability between the groups. The chi-

square (X²) values are 2373.149 for Peru and 1941.889 for Paraguay, with X²/df indices of 1.67 and 2.10, respectively, both 

below the threshold of 3, denoting a good fit. The RMSEA is 0.048 for Peru and 0.046 for Paraguay. The SRMR is 0.075 

and 0.076 for Peru and Paraguay respectively. All of them are also in optimal intervals. The NFI is 0.967 for Peru and 0.948 
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for Paraguay; the CFI is 0.971 and 0.988 for Peru and Paraguay respectively. All this indicates a good fit in general terms 

[62, 69]. This shows that the comparisons between the groups are valid and the model holds consistently between the two 

samples.   

 
Table 4. 

Invariance test. 

Group X2 df X2/df <3 RMSEA 

<0.05 

SRMR 

P a 0 

NFI 

>0.95 

CFI 

>0.95 

Peru (n=235) 2373.149 1427.50 1.67 0.048 0.075 0.967 0.971 

Paraguay (n=160) 1941.889 932.50 2.10 0.046 0.076 0.948 0.988 

Equal form 5418.127 2175.8 2.51 0.046 0.078 0.986 0.994 

Equal load factor 5905.758 2285.09 2.61 0.049 0.078 0.984 0.989 

 

The results of the hypothesis test related to the relationship of the hypothesized factors and the entrepreneurial intention 

of Peruvian and Paraguayan university students, referred to in Table 5. H1 (entrepreneurial culture-entrepreneurial intention) 

results in an R² of 0.150 and a p-value of 0.04, which means that the null hypothesis is rejected. H2 (support from the 

institution) manifests itself with an R² of 0.203 and a p-value of 0.001, where, like the previous one, it can be concluded that 

the null hypothesis is rejected, allowing us to assert that there is a relationship between the variables. In line with this, H3, 

which assesses the perception of barriers, results in an R² of -0.050 and a p-value of 0.300, where the null hypothesis cannot 

be rejected. That is to say, the no relationship between the variable of perception of barriers and the variable of intention to 

undertake is no relationship. Finally, H4 (innovation - creativity-entrepreneurship intention) offers an R² of 0.120 and a p-

value of 0.020, where, again, the null hypothesis is verified and the relationship between both study variables is confirmed. 

In short, based on these findings, the importance of entrepreneurial culture, institutional support and innovation-

entrepreneurship is confirmed and, in the case of the perception of barriers to entrepreneurship, there is no relationship.   

 
Table 5. 

Hypothesis Test. 

Hypothesis R2 

Differences  

R2 permuted P-value 

Permutation 

<0.05 

 

Result 

H1: There is a significant relationship between the 

entrepreneurial culture and the entrepreneurial 

intention of students of a private university in Peru 

and Paraguay. 

0.150 0.020 0.04 The null hypothesis 

is rejected, 

indicating that there 

is a significant 

relationship. 

H2: There is a significant relationship between 

institutional support and the entrepreneurial 

intention of students at a private university in Peru 

and Paraguay. 

0.203 0.010 0.001 The null hypothesis 

is rejected, 

indicating that there 

is a significant 

relationship. 

H3: There is a significant relationship between the 

perception of barriers and the entrepreneurial 

intention of private university students in Peru and 

Paraguay. 

-0.050 -0.005 0.300 The null hypothesis 

is not rejected, 

indicating that there 

is no significant 

relationship. 

H4: There is a significant relationship between 

innovation and creativity and the entrepreneurial 

intention of students at a private university in Peru 

and Paraguay.  

0.120 0.015 0.020 The null hypothesis 

is rejected, 

indicating that there 

is a significant 

relationship. 

 

Table 6 shows the significant differences overall and by country (Peru/Paraguay) in relation to entrepreneurial intention. 

The results confirm the existence of a significant relationship between entrepreneurial culture and entrepreneurial intention; 

a Path of 0.150 and a p-value of 0.04 are obtained at the general level. In Peru, the Path P is 0.120 (p-value of 0.02), and in 

Paraguay, a Path of 0.170 (p-value of 0.03) is reported, confirming the presence of the relationship in both countries. In 

relation to institutional support, the relationship observed is that of a Path of 0.203, p-value = 0.001 in the general measure, 

a Path of 0.185 (p-value at 0.005) in Peru, and 0.215 (p-value at 0.002) in Paraguay, which also implies a significant 

relationship for both countries. With the type of questionnaire of perception of barriers, the Path is -0.050 with a p-value of 

0.300, which suggests the absence of a significant relationship in the two countries. In the relationship between innovation 

and creativity and entrepreneurial intention, the Path is 0.120 (p-value of 0.02) at the general level, 0.100 (p-value of 0.025) 

for Peru, and 0.135 (p-value of 0.020) in Paraguay, thus confirming the significant relationship in both countries. These 

results confirm the association between entrepreneurial culture, institutional support, innovation and entrepreneurial 

intention, while the perception of barriers does not seem to have any effect. 
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Table 6. 

Significant differences overall and by country (Peru and Paraguay). 

 General Peru Paraguay  

Variables (Path 

P) 

(t > 

1.96) 

(p < 

0.05) 

(Path 

P) 

(t > 

1.96) 

(p < 

0.05) 

(Path 

P) 

(t > 

1.96) 

(p < 

0.05) 

Result 

Entrepreneurial 

Culture -> 

Entrepreneurial 

Intention 

0.150 2.531 0.04 0.120 2.180 0.02 0.170 2.680 0.03 Related 

Institutional 

Support -> 

Intention to 

undertake 

0.203 3.216 0.001 0.185 3.000 0.005 0.215 3.245 0.002 Related 

Perception of 

Barriers -> 

Entrepreneurial 

Intention 

-0.050 1.033 0.300 -0.030 1.050 0.280 -0.060 1.015 0.350 Not Related 

Innovation and 

Creativity -> 

Entrepreneurial 

Intention 

0.120 2.150 0.02 0.100 2.000 0.025 0.135 2.235 0.020 Related 

 

5. Discussion 
The results of the study revealed that entrepreneurial intention is determined by the interrelation of various components. 

In the first place, the determination of the culture of entrepreneurship is observed in a context that favors creativity, 

innovation, and risk tolerance [20] stands out. Thus, this type of culture will serve as a catalyst for university students to 

consider it as an alternative for the transmission of their intention, in addition to providing a positive filter in decision making 

[51]. 

On the other hand, institutional support plays a well-defined role; thus, university students who have resources such as 

mentoring programs, incubators, and funding will be more likely to develop plans that result in an exit in the creation of their 

own business [51]. However, this study also identifies and describes barriers that limit the determination of entrepreneurship 

intention among students such as fear of failure, lack of financial resources, and the bureaucracy of business creation genesis 

[49]. The findings also report a series of barriers that condition entrepreneurial intention, such as fear of failure, scarcity of 

financial resources, and existing bureaucracy in the formalization of business creation, among others [67]. In addition, the 

study emphasizes the different types and degrees of these barriers between the two countries, which shows that cultural and/or 

contextual differences must be taken into account when designing policies to support business creation [21].  

This research is a significant contribution to the field of entrepreneurship, combining important theories and offering a 

comparative analysis among several Latin American contexts. First, by carrying out the Theory of Planned Behavior in this 

context, it demonstrates how attitudes, subjective norms, and perceived control determine students' entrepreneurial intentions 

[33] also contrasting the case of Peru with that of Paraguay offers a novel insight into how economic and cultural differences 

may influence the way entrepreneurship is perceived [50]. It thus adds an important element to the academic discourse dealing 

with the dynamics of entrepreneurship in Latin America. It also offers the specific barriers presented by students, such as 

limited access to funding and bureaucracy; this calls for educational policies that contemplate and seek the most effective 

ways to address them [25]. This article states that universities should be able to consider the development of more accessible 

and effective support programs, which could favor a warmer and more optimistic ecosystem in their community. The results 

not only enrich the existing knowledge on entrepreneurial intention but also provide an important basis for future research 

and policy in the region [44, 70]. 

The empirical evidence generated by this research highlights the need for universities to design teaching programs that 

promote both technical knowledge and an entrepreneurial mindset, which could be achieved through activities such as 

workshops and extracurricular activities that foster creativity [41, 71]. In addition, the creation of partnerships with the private 

sector is essential for youth to have access to financial resources and mentoring, as this can overcome the barriers that have 

been addressed in this study [35, 72]. Likewise, policymakers should undertake work aimed at reducing bureaucratic red tape 

and improving access to financing for young entrepreneurs, such as promoting tax incentives or working to simplify 

registration procedures [48, 71]. Finally, it is also necessary to build a culture of entrepreneurship as a viable career, through 

marketing campaigns that make local success stories visible [42, 73]. 

This study has a number of limitations that should be taken into account. First, the sample is constituted by students from 

specific universities in Peru and Paraguay, so it may not be representative of the student population of these two countries. 

In addition, although the focus on entrepreneurial intention is appropriate, it does not include the full complexity of the entire 

process of entrepreneurship, which includes action and business development. Another weakness is relying on quantitative 

methods, as they may not capture important qualitative nuances situated in the students' experiences. Finally, perceived 

barriers are also subject to history and context, which means that the results of this research may not be applicable to future 

generations of entrepreneurs. 
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Based on these limitations, several lines of future research are proposed. One option would be to conduct longitudinal 

studies in which students are followed over time to observe how their entrepreneurial intentions translate into effective 

actions. It would also be interesting to broaden the sample and extend it to students from different regions and different types 

of educational institutions, as it could lead to a more complete picture of entrepreneurial intentionality in Latin America. On 

the other hand, qualitative research such as the application and execution of in-depth interviews or focus groups could allow 

for a deeper understanding of students' experiences and perceptions of entrepreneurship. Finally, it would also be possible to 

investigate how specific programs to support entrepreneurship among graduates influence the rate of entrepreneurial success, 

thus helping to contribute to more effective policies. 

 

6. Conclusions  
The results of this study revealed that the entrepreneurial culture at universities in Peru and Paraguay had a significant 

influence on students' willingness to start their own businesses. This finding suggests that an academic environment that 

promotes innovation, calculated risk, and collaboration may have motivated young people to consider entrepreneurship as a 

viable alternative. Therefore, it is crucial that educational institutions implement activities and programs that strengthen these 

values, thus fostering an entrepreneurial mindset from the early stages of their education. 

The study emphasized that entrepreneurship education must go beyond simply teaching technical skills. It is imperative 

that the curriculum integrates soft skills, such as resilience, creativity, and adaptability. These skills are essential if students 

are to feel not only prepared to meet the challenges of entrepreneurship but also to cultivate the confidence necessary to bring 

their ideas to fruition. By incorporating these competencies into academic training, students are more likely to become 

successful entrepreneurs. 

Significant variability in perceptions of entrepreneurship and associated barriers was observed among students in both 

countries. While some viewed it as an exciting opportunity, others identified considerable obstacles, such as a lack of financial 

support and market uncertainty. This variety indicates that strategies to foster entrepreneurship must be tailored to the cultural 

and economic characteristics of each context. Universities should conduct ongoing research to gain a deeper understanding 

of these perceptions and adjust their entrepreneurship support programs accordingly. 

The conclusions of this study show the importance of an adapted and comprehensive approach to the promotion of 

entrepreneurship in universities in Peru and Paraguay. Entrepreneurial culture, specific training, and the variety of 

entrepreneurial perceptions should be considered essential elements in the formulation of educational policies and programs. 

The joint effort between higher education institutions and the power of the State is important for the creation of an ecosystem 

that favors entrepreneurship but also promotes the social and economic development of the region. This collaborative effort 

can provide the opportunity to change the mentality of the youth and equip them with the necessary knowledge for early 

adaptation to the realities of the business world, in a dynamic manner that also encourages learning about the environment 

of their countries. 
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