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Abstract 

 The aims of this conceptual paper are to explore the incorporation of critical thinking skills in teaching Identity and 

Citizenship (IC) in Omani schools and to gauge the levels of readiness among teachers to use innovative teaching pedagogies 

for fostering critical thinking. It also aims to highlight the utility of the current conventional IC teaching methods vis-à-vis 

the perceived effect of using student-centered learning approaches, especially the Philosophy for Children (P4C) pedagogy, 

and their efficiency in fostering critical thinking. A reflective analysis of the literature was utilized to examine and highlight 

the effects of the pedagogy in use. It was concluded that IC’s teaching style remains very much conventional, as this subject 

is treated like any other school subject in an exam-oriented system, whereby information is directly disseminated to students 

with the objective of preparing them to take a written examination in which they might pass or fail. How students understand, 

perceive, or even apply the taught morals and values has become a secondary concern in the current trend of education. 

Therefore, a new pedagogy for a better realization of the objectives of the educational philosophy and the educational goals 

stated in Oman Vision 2040 is sought for this subject. A new learning framework could be proposed that will be based on 

eliminating the causes of alienation that students usually face while dealing with morals and values disseminated in morality 

lessons, and also to help teachers use innovative teaching methods to make the subject more relevant in catering to the 21st-

century required skills, especially critical thinking. 
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1. Introduction 

Education serves as a transformative force, profoundly shaping both individual character and societal cohesion [1, 2]. 

Among its many components, morality and identity-building subjects hold a particularly significant position, aiming to instill 

ethical values, nurture civic responsibility, and foster a sense of belonging [3, 4]. However, their inclusion in school curricula 

has ignited intense debates. Some consider moral education an essential part of comprehensive development [5], while others 

condemn it as a means of facilitating ideological control, strengthening the mainframes of dominant power structures [6, 7]. 

In all these dualities, therefore, comes the imperative for urgently examining the teaching of morality and identity against the 

perceived challenges of implementation and how alternative forms of teaching can take place to bridge such identified gaps 

[2, 8]. 

Globally, moral and identity education often fails to reconcile the preservation of cultural heritage with the demands of 

globalization. Modern education systems are challenged to balance traditional values with critical thinking, adaptability, and 

problem-solving skills needed for 21st-century global citizenship [9]. Despite the global emphasis on moral education, a 

significant research gap remains regarding the effective integration of critical thinking into identity and citizenship education, 

especially within culturally specific contexts such as Oman. The inclusion of morality and identity-building in education has 

long been contentious. While many scholars advocate for their integration as essential to holistic development, others view 

them as mechanisms for ideological indoctrination. Hargreaves [6]argues that moral and identity education often serves as a 

means for dominant groups to impose their values, perpetuating systemic power imbalances. Critics have specifically targeted 

the unreflective and dogmatic dissemination of moral values [7, 10]. Nonetheless, moral education remains indispensable, as 

it fosters societal cohesion and stability [3]. 

Historically, morality and religion have been deeply intertwined, shaping both educational practices and societal value 

systems. The Renaissance (14th–17th century) heralded a transformative shift, separating state and religion and paving the 

way for rational inquiry, secular education, and religious freedom. This transition diminished the monopoly of religious 

institutions over morality, replacing it with values derived from diverse cultural and social frameworks. 

 As Durkheim [1] posits, morality is inherently social, comprised of collective rules and practices that maintain societal 

stability [4]. Aristotle further emphasized that all institutions are rooted in moral purposes, cultivated through daily practices 

and hierarchical values [11]. Moral education, as old as organized education itself, reflects humanity’s ongoing quest to 

define and uphold ethical norms governing relationships.  

 While traditional approaches relied on indoctrination and rigid moral principles, modern societies demand educational 

systems that equip learners with the capacity for rational moral reasoning. Dewey and Tufts [10] and Wilson [12] advocate 

for pedagogical methods that teach students to analyze, interpret, and respond thoughtfully to moral dilemmas. This paradigm 

shift underscores the vital role of critical thinking as a cornerstone of contemporary moral education, aligning it with the 

demands of 21st-century global citizenship. 

In Oman, cultural and educational frameworks grounded in Islamic and Arabic traditions present both unique challenges 

and opportunities for the teaching of morality and identity [13]. Central to the national educational philosophy is moral and 

identity education, which emphasizes the consolidation and development of values for society. Manifestations of such 

objectives materialize in areas such as subject topics like Islamic Studies, Social Studies, and IC, along with moral messages 

embedded in the curricula of languages. For instance, the IC textbook for Cycle One includes units such as "My Glorious 

Self," "My Productive Family," and "Our Interactive Neighborhood," which focus on community participation and individual 

development [14]. 

 In the same way, Islamic Studies textbooks for Cycle One are intended to foster moral behavior and ethics in the daily 

practices of students [15]. Social Studies textbooks for Cycle Two incorporate knowledge, skills, and values tailored to the 

developmental stages of students, promoting engagement with real-life contexts [16]. 

Despite all these concerted efforts, critical thinking has yet to be substantially embedded in Omani moral education. The 

current pedagogical approaches are based on rote memorization and exam preparation methods that may contradict the 

broader objectives of moral and character education. This reliance on traditional methods has limited opportunities for 

students to critically consider ethical dilemmas and meaningfully apply the values learned [17, 18]. 

 The following issues demand a deep understanding of the interplay between cultural identity, educational practices, and 

global expectations. These challenges mean that any consideration of moral and identity education must urgently adopt a 

transformative approach to preserve the richness of Oman's cultural heritage while helping students secure the critical skills 

needed in an increasingly entangled world. The need for these changes is further reiterated by Oman's Vision 2040 in terms 

of generating a knowledge society by investing in innovative and adaptive human capital. 

 

1.1. Bridging Challenges to the Problem Statement 

 The educational landscape of Oman stands at a critical juncture where the traditional approach to IC education faces the 

demands of modern pedagogical practices. While the national curriculum places great emphasis on moral and civic values, 

systemic reliance on rote memorization and examination-driven teaching undermines the development of higher-order 

cognitive skills, such as critical thinking. These shortcomings are particularly evident in international assessments like 

TIMSS, where Omani students have consistently underperformed, highlighting significant deficiencies in analytical and 

problem-solving abilities [19, 20]. 

 Current practices in IC education create a self-perpetuating cycle of passivity in learning, whereby students learn moral 

lessons but are not equipped to critically analyze or apply them in life. This is clearly in contrast to the goals envisioned by 

Oman Vision 2040, which sees education as a cornerstone for creating a knowledge society that can address global challenges. 

The gap between the two requires a paradigm shift in teaching strategies for effective integration of critical thinking into 
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moral education. While the study is about Oman's context, its findings contribute to the wider global discussion of moral 

education in multicultural and examination-oriented educational systems. This introduction has provided a framework within 

which such dynamics will be explored and argued for an in-depth analysis of the evolving role of moral education in 

contemporary educational systems. This research, therefore, sets out to proffer a transformative framework for integrating 

critical thinking into moral and identity education, which constitutes a critical lacuna in the literature at both the local and 

international levels. 

 

1.2. Purpose and Research Questions 

 This study aims to propose a new instructional framework for teaching IC in Omani elementary schools, with a focus 

on integrating critical thinking skills. The research is guided by the following questions: 

1. What are the effects of traditional IC teaching methods on students' ability to critically engage with moral dilemmas? 

2. How do conventional pedagogical approaches hinder the development of moral reasoning and decision-making skills? 

3. What innovative strategies can enhance the teaching of IC to foster critical thinking? 

4. What is the proposed framework for integrating critical thinking into IC education? 

 

2. Methodology 
2.1. Approach and Design 

This study adopts a qualitative approach, employing a systematic review of relevant literature to explore the integration 

of critical thinking into Identity and Citizenship (IC) education within the Omani context. This approach aligns with Creswell 

and Poth [21]emphasis on qualitative inquiry as a robust method for examining complex social phenomena. A systematic 

review was chosen to synthesize insights from diverse sources, informed by Booth, Sutton, and Papaioannou's 2016 

guidelines, which highlight its efficacy in identifying gaps and generating actionable insights in educational research. 

 

2.2. Data Collection  

 A rigorous content analysis was performed regarding peer-reviewed articles, official reports, and policy documents on 

critical thinking and IC education. This was done following the framework for content analysis proposed by Krippendorff 

[22], ensuring that procedures were systematic and replicable. Inclusion criteria were developed to include only those aspects 

related to 1) the use of traditional and innovative teaching methodologies in moral and character education, 2) the role of 

critical thinking in enhancing ethical reasoning, decision-making, and problem-solving, and 3) the utilization of student-

centered pedagogical practices within both international and Omani contexts.  

 

 The data was organized in a structured manner using Microsoft Excel to enable theme identification, as suggested by 

Thomas [23] in approaches toward qualitative data management. Specific themes that were identified include pedagogical 

innovations, systemic barriers, and alignment with 21st-century educational imperatives. 

 

2.3. Data Analysis 

 Thematic analysis, as conceptualized by Braun and Clarke [24], was used to develop the recurring patterns, insights, 

and gaps in the data gathered. This involved an iterative process of coding, refining, and categorizing the themes to attain a 

comprehensive level of understanding regarding critical thinking in IC education. Furthermore, to achieve validity and 

reliability, peer reviews and collaborative discussions within groups were performed, following the methods of triangulation 

proposed by Denzin [25]. Moreover, the research adhered to the criteria for trustworthiness in thematic analysis as outlined 

by Nowell, et al. [26]. The findings highlighted systemic barriers to the development of critical thinking and provided 

pedagogical innovations that reflect student-centered learning principles, as supported by Lipman [27]. The iterative process 

of the analysis allowed for the refinement of themes and the identification of critical gaps in existing practice that inform the 

transformative aims presented in Schleicher [28] framing of modern education. 

 

2.4. Limitations  

 However, the fact that this study relied on secondary data may reduce its generalizability. Future studies using empirical 

research would thus confirm and develop this proposed framework and enhance its applicability for different educational 

settings. 

 

3. Findings and Discussion  
 The purpose of the present study was to provide a transformative framework for teaching IC in Omani elementary 

schools, with an emphasis on integrating critical thinking skills. Guided by the research questions, the findings point out the 

implications of conventional IC teaching approaches on students' critical engagement with moral dilemmas, systemic and 

cultural barriers to developing critical thinking among students, how innovative pedagogies may facilitate this, and a proposed 

framework to address such challenges. Such findings are expected to be compatible with Oman Vision 2040, emphasizing 

that while equipping students with 21st-century skills, their cultural and moral values should also be preserved. 

 

4. Effects of Traditional IC Teaching Methods 
 Addressing Research Question 1: What are the effects of traditional IC teaching methods on students' ability to critically 

engage with moral dilemmas? 
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 Identity and Citizenship education in Oman predominantly relies on traditional, exam-centric teaching methods. These 

methods prioritize rote memorization and factual recall over reflective engagement, which significantly limits students’ 

ability to connect moral and civic values taught in the classroom to real-life scenarios. This disconnection undermines the 

relevance of the subject and its potential for long-term impact [19, 29]. 

Outdated instructional practices hinder the development of higher-order thinking skills. Students are rarely encouraged 

to question, analyze, or deeply engage with moral dilemmas, resulting in a superficial understanding of values. These methods 

contradict the goals of Oman Vision 2040, which advocate for fostering critical thinking, problem-solving, and ethical 

reasoning to prepare students for modern challenges [8, 29]. 

 

5. Barriers to Integrating Critical Thinking 
 Addressing Research Question 2: How do conventional pedagogical approaches impede the development of moral 

reasoning and decision-making skills? 

The integration of critical thinking into IC education faces several systemic and cultural barriers. 

 

5.1. Exam-Centric Curriculum 

The education system's focus on standardized testing fosters a culture of rote learning, prioritizing grades and factual 

recall over inquiry-based and reflective teaching methods. This exam-driven approach limits meaningful engagement with 

moral and civic content [30, 31]. 

 

5.2. Teacher Preparedness 

Educators often lack the necessary training and resources to implement innovative teaching strategies. Professional 

development programs are sporadic and insufficient, leaving teachers ill-equipped to promote critical thinking and student-

centered learning [29, 32]. 

 

5.3. Cultural Expectations 

 Traditional classroom hierarchies position teachers as the sole authority, while students are expected to passively absorb 

knowledge. This cultural resistance to participatory approaches hampers efforts to develop ethical reasoning and decision-

making skills [33, 34]. 

These barriers collectively inhibit IC education's ability to prepare students for the complexities of contemporary life. 

 

6. Potential of Innovative Pedagogies 
Addressing Research Question 3: What innovative strategies can enhance the teaching of IC to foster critical thinking? 

 Innovative, student-centered pedagogical approaches offer transformative solutions to these challenges. Research points 

out several effective methods that include: 

 

6.1. Critical Thinking Skills 

 Improvement: Innovative pedagogies, such as P4C, provide students with open discussion time to critically reflect on moral 

dilemmas and ethical principles. Such approaches prepare learners with the means to solve real-world problems according to 

Lipman [8] and Bhattacharjee and Ghosh [35]. 

 

6.2. Collaboration and Communication  

The innovative pedagogies help build teamwork, dialogue, and respect for different viewpoints, creating an environment 

conducive to discussing ethical and civic issues collectively, as noted by Moreno-Guerrero, et al. [36]. 

 

6.3. Building Ethical Reasoning and Self-Awareness 

 Reflective practices, such as learning diaries, prompt students to critically evaluate their beliefs and behaviors, 

deepening their moral understanding and improving decision-making skills. This view is supported by Ayuningtyas and 

Supriatna [37] and  Tammeleht and Löfström [38]. 

For example, P4C has successfully fostered cooperative learning environments where learners critically explore moral 

concepts through guided inquiry [39, 40]. Additionally, reflective diaries have provided the systematic grounds for 

introspection, allowing students to relate knowledge theoretically to actual situations [41]. 

 

7. Proposed Framework for IC Education 
 Answering Research Question 4: What is the proposed framework for integrating critical thinking into IC education? 

 To address these issues, this research proposes a holistic framework for the transformation of IC education in Oman, 

aligned with Oman Vision 2040. 

 

7.1. Teacher Training Programs 

 Establish robust professional development programs that will equip teachers with new approaches, such as P4C, inquiry-

based learning, and reflective practices. The training should focus on enhancing the confidence and competencies of teachers 

in conducting critical thinking and ethical reasoning [38, 42]. 
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7.2. Curriculum Redesign 

Refresh the IC curriculum to create a combination of interdisciplinary projects, critical thinking exercises, and real-world 

applications. Critical updates must favor student activities that help individuals connect moral concepts with common 

experiences [8, 43]. 

 

7.3. Monitoring Reform 

Move away from traditional examinations and adopt performance-based assessment methods that include group projects, 

reflective journals, and ethical problem-solving tasks. Such methods will better assess the critical thinking and decision-

making skills of students [23, 44]. 

 This framework will pave a strategic route for modernizing IC education without breaching Oman's cultural and moral 

values. If these strategies are implemented, Omani education can prepare students to navigate effectively the challenges 

arising from an interconnected world, in line with the aspirations of Oman Vision 2040. 

 

8. Conclusion 
 The demands of the 21st century call for a transformative approach to teaching and learning in moral and character-

building education. Traditional, didactic methods no longer suffice in equipping students to navigate the complexities of 

modern societal challenges. Instead, innovative pedagogies that emphasize critical thinking, creativity, and real-world 

application must take precedence. Teachers play a pivotal role in fostering higher-order cognitive processes, including 

application, analysis, synthesis, argumentation, interpretation, and problem-solving as foundational skills for the future [45-

48]. 

Traditional moral education approaches often fail to engage students meaningfully, as they lack connections to real-life 

ethical dilemmas. Innovative strategies, such as Philosophy for Children (P4C), provide a compelling alternative by fostering 

reasoning, ethical analysis, and reflective thinking. These methodologies empower students to navigate ethical challenges 

effectively while fulfilling the broader goal of moral education: developing responsible, ethical individuals who contribute 

actively to their communities and society. 

A paradigm shift in the perception and implementation of moral, character-building, and citizenship education is both 

necessary and urgent in Oman. The educational practices that need to align with the aspirations of Oman Vision 2040 involve 

developing a knowledge society prepared with relevant 21st-century skills through the adoption of a new learning framework. 

It provides an implementable and innovative route for transformation based on critical thinking and student-centered 

methodologies. 

This paper contributes to the international debate on the integration of critical thinking into education, with a focus on 

Omani primary schools. The research supports inquiry-based and student-centered approaches in developing students' skills 

in critical thinking, problem-solving, and ethical decision-making. Future research should be directed toward empirical 

studies that will help refine and extend the integration of critical thinking into Omani classrooms and ensure effective and 

scalable practices for wider dissemination. 

 By these means, education in Oman can endeavor to meet challenges from a complicated world. Developing a cadre of 

reflective, skilled, and principled citizens, it would thus be set on a sound footing in the coming interdependent world—one 

that also corresponds to the country's and world's aspirations toward a vibrant, modern society poised for the future. 

 

8.1. Recommendations  

 The following recommendations are suggested based on the findings of the research as ways to increase critical thinking 

within Identity and Citizenship in Oman. Systemic, pedagogical, and cultural suggestions align with Oman Vision 2040 and 

the Philosophy of Education in Oman. 

1.  National Framework: Provide a comprehensive framework that embeds critical thinking in IC education, considering 

clear objectives, standards, and guidelines, thereby ensuring standard implementation across all schools. 

2.  Teacher Training: Implement professional development programs with an emphasis on recent pedagogies such as 

P4C, inquiry-based learning, and reflective practices that allow teachers to be agents of transformative education. 

3.  Curriculum Revision: Realign the IC curriculum to incorporate critical thinking activities, practical scenarios, and 

interdisciplinary approaches to make lessons interesting and relevant to the students' lives. 

4.  Assessment reform should move away from traditional testing to performance-based assessments, such as reflective 

journals, problem-solving tasks, and collaborative projects, to effectively assess students' critical thinking and ethical 

reasoning. 

5.  Resource Development: Develop digital and physical teaching resources and upgrade classroom infrastructure to 

facilitate interactive, student-centered learning environments. 

 These recommendations are put forward with a view to preserving Oman's cultural heritage while equipping students 

with the critical skills needed to successfully navigate the complexities of a globalized world. Tackling systemic barriers and 

adopting innovative pedagogies will position Oman to build a future-ready education system aligned with national and 

international priorities. 

 

8.2. Strategies for Implementation  

 Translating the recommendations into actionable outcomes requires scalability, inclusivity, and continuous 

improvement; such emphases can be realized by the following strategies that ensure critical thinking is well-placed in IC 

Education in Oman to meet the country's aspirations for 21st-century education through Oman Vision 2040: 
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1. Pioneer Programs: Implement pilot programs in selected schools to test and refine the proposed strategies. Pilot 

programs are part of large-scale implementation, ensuring applicability in all types of school setups. 

2. Capacity Building: Design an extensive training program for teachers through online modules, workshops, and 

mentorship programs. This is to ensure that equal opportunities are available for professional development in urban 

and rural areas. 

3. Community Involvement: Engage parents, local organizations, and educational stakeholders in advocacy and 

awareness campaigns. This will help create a supportive ecosystem that strengthens the integration of critical thinking 

into IC education and ensures community ownership. 

4. Monitoring and Evaluation: Establish effective monitoring mechanisms characterized by specific performance 

indicators and feedback mechanisms. Regular evaluations will highlight successes and areas for improvement to 

ensure accountability and guide iterative refinement. 

5. Recognition and Incentives: Provide motivators such as rewards, grants for innovative practices, and public 

recognition to encourage individuals to adopt the changes and sustain enthusiasm. 

 Accordingly, with these strategies in place, critical thinking will be comfortably embedded in Oman's IC education 

framework, developing a vibrant, forward-looking educational system. Such measures ensure that not only is better student 

performance guaranteed, but they also contribute to achieving the greater goals of Oman—developing innovative, adaptive, 

and globally competent citizens. 
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