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Abstract 

Effective pedagogical communication is an essential skill for preschool educators, as it directly influences children's 

cognitive, emotional, and social development. Preschool teachers employ various communication methods, including spoken 

language, behavior, and gesture communication skills, as well as the utilization of educational resources that enhance 

interactivity and engagement in learning. However, disparities in skill levels exist due to differences in training and 

institutional support. This study analyzes the present condition and competence of preschool educators in employing 

pedagogical communication tools, concentrating on three primary skill domains: verbal communication, non-verbal 

indications, and the utilization of educational tools and toys. A cross-sectional survey was performed with 300 preschool 

educators and 30 administrators from 10 public preschools in Hanoi and Thai Nguyen, Vietnam. Participants evaluated their 

communication skills on an 18-item questionnaire employing a five-point Likert scale. Data were examined utilizing SPSS 

20.0, employing mean scores, standard deviations, and frequency distributions. Research reveals that preschool educators' 

skills in communication were assessed at an average level (M = 2.96, SD = 0.50). The highest-rated skill group was the 

utilization of educational tools and toys (M = 3.15, SD = 0.42), whereas spoken language (M = 2.92, SD = 0.53) and behavior 

and gesture communication skills (M = 2.81, SD = 0.54) received lower ratings. Improvements are required in utilizing verbal 

communication to regulate children's interactions and in augmenting non-verbal signals. The research underscores the 

necessity for specialized training initiatives to enhance educators' communication skills, specifically in non-verbal and 

interactive verbal methods, to elevate the quality of preschool education. 
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1. Introduction 

Effective pedagogical communication is an essential skill for preschool educators, as it directly influences children’s 

cognitive, emotional, and social development [1-3]. Communication in early childhood education extends beyond basic 

verbal interactions, incorporating spoken language, behavioral and gesture communication skills, and the utilization of 

educational resources that enhance interactivity and engagement in learning. Studies indicate that when educators proficiently 

employ pedagogical communication techniques, they can markedly improve children’s language acquisition, self-expression, 

emotional regulation, and problem-solving abilities [4, 5]. Moreover, proficient communication skills allow educators to 

cultivate trusting relationships with students, promoting a sense of security, confidence, and motivation to learn. Nonetheless, 

despite the acknowledged significance of instructional communication, differences exist in teachers' communication 

competencies, shaped by characteristics like educational background, professional training, institutional support, and 

resource accessibility [6, 7]. Considering these variations, there is an urgent need for systematic research to evaluate the 

present proficiency of preschool teachers' communication abilities and their efficacy in the classroom.  

In preschool environments, educators employ diverse pedagogical communication tools, categorized into three main 

skill groups: spoken language, behavior and gestures, and the use of educational tools and toys. Proficient spoken language 

skills encompass accurate pronunciation, expressive intonation, suitable tone, and diverse vocabulary, all of which enhance 

effective education and foster meaningful relationships with children [8-10]. This encompasses not only the clear delivery of 

lessons but also the posing of open-ended questions, providing comprehensive responses to children's inquiries, and 

participating in reciprocal dialogues to enhance their communication abilities. Furthermore, educators must modify their 

language according to children's cognitive and linguistic progression, guaranteeing that instructions, explanations, and 

narratives are intelligible, captivating, and developmentally suitable [11]. Research has highlighted that when educators 

employ diverse and sophisticated language, they facilitate the enhancement of children's linguistic capabilities, problem-

solving abilities, and social skills [12, 13].  

Besides verbal communication, behavioral and gesture communication skills—such as eye contact, facial expressions, 

gestures, and body language—are essential in reinforcing messages, conveying emotions, and enhancing children’s 

understanding [14-16]. Studies indicate that when educators employ warm and encouraging facial expressions, open body 

language, and supportive gestures, children experience increased comfort, engagement, and confidence in their interactions, 

hence fostering a pleasant learning environment [17-19]. Moreover, non-verbal signals are crucial for expressing empathy, 

support, and comfort, especially for young children who may still be refining their verbal communication abilities. A teacher’s 

capacity to employ deliberate and expressive gestures, such as nodding in affirmation, using hand movements to elucidate a 

subject, or applauding to recognize a child’s accomplishment, can reinforce positive conduct and sustain classroom 

engagement. The research underscores the importance of eye contact, as it enhances attentiveness, fortifies connections, and 

facilitates social-emotional bonding [20].  

The utilization of educational tools and toys in communication is crucial for active learning, sensory-motor development, 

and cognitive engagement [21, 22]. Educators who utilize visual aids, storytelling props, interactive materials, and play-based 

tools can improve children’s conceptual comprehension, creativity, and passion for learning [23]. Storytelling puppets 

enhance course interactivity, while picture cards and flashcards increase vocabulary acquisition and memory retention. 

Moreover, play-based communication instruments—such as role-playing toys, construction blocks, and musical devices—

facilitate the development of critical problem-solving, collaboration, and decision-making abilities in children through peer 

interactions and structured play [24, 25]. Effectively utilizing these tools necessitates creativity, adaptation, and training in 

their integration into lesson plans to optimize engagement and learning outcomes. Research indicates that educators who 

consistently utilize tactile resources and organized play activities are likely to enhance curiosity, motivation, and engagement 

in preschool-aged children [26].  

The three elements of pedagogical communication—verbal language, behavioral and gesture communications, and the 

utilization of educational tools—are interrelated and must be cultivated concurrently to facilitate effective communication in 

preschool environments. Educators adept in all three domains are more capable of fostering supportive and exciting learning 

settings, thereby assisting students in building confidence, enhancing self-expression, and participating in significant social 

interactions [27, 28]. Research reveals that numerous preschool educators lack formal training in non-verbal communication 

approaches and the integration of play-based learning tools, potentially affecting the quality of classroom interactions [29-

31]. Addressing these deficiencies through professional development programs and teacher education activities is crucial for 

enhancing early childhood education outcomes. 

Notwithstanding the significance of these communication skills, numerous preschool educators encounter difficulties in 

their effective application during everyday classroom interactions, attributable to insufficient professional training, poor 

resources, and disparities in school environments [32].  Despite Vietnam’s early childhood education policies prioritizing 

child-centered and interactive learning methodologies, numerous preschool educators persist in utilizing conventional 

teaching techniques, thereby hindering the enhancement of children's communicative and social competencies.  Moreover, 

regional variances in teacher preparation programs result in considerable variations in teachers’ proficiency in employing 

pedagogical communication tools effectively.  Educators in remote or under-resourced schools may encounter significant 

obstacles in obtaining professional development opportunities, thus hindering their adeptness in employing varied 

communication strategies [33].  These problems underscore the necessity for empirical study to evaluate the present condition 

of preschool teachers' pedagogical communication competencies, discern strengths and weaknesses, and offer actionable 

recommendations for enhancement. 

This study intends to examine the present condition, proficiency, and manifestation of preschool educators' skills in 

employing pedagogical communication tools, emphasizing spoken language, non-verbal behaviors, and the utilization of 
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educational elements and toys. This research used a five-level rating system to assess teachers' skills in three skill areas, 

providing data-driven insights into the strengths and weaknesses of communication methods in Vietnamese preschool 

education. This study's findings will enhance teacher training programs, inform early childhood education legislation, and 

improve communication tactics in preschool environments. This research will offer significant recommendations for 

legislators, school administrators, and teacher education institutions, ensuring preschool teachers obtain sufficient training 

and resources to improve their pedagogical communication abilities. This project aims to enhance the creation of engaging, 

inclusive, and developmentally suitable learning settings for preschool children by addressing communication problems. 

 

2. Methods 
2.1. Participants 

Thirty preschool managers and three hundred preschool teachers from public preschools participated in the study. The 

purpose of the participant selection process was to guarantee a thorough evaluation of preschool teachers' present proficiency 

with communication tools when working with young children. The sample comprised managers in charge of supervising and 

directing educational activities within their organizations, as well as teachers who were actively involved in educating and 

interacting with preschoolers on a daily basis. 

Ten public preschools participated in the study, five of which were in Thai Nguyen Province and five of which were in 

Hanoi City. A broader understanding of how communication technologies are used in various contexts was ensured by this 

decision, which allowed for a diverse representation of metropolitan and provincial educational environments. The inclusion 

of schools from both provincial and metropolitan locations illuminated potential differences in expression and skill levels 

that may be influenced by institutional, resource-related, and geographic factors. 

The study sought to provide a comprehensive understanding of the efficacy, difficulties, and best practices associated 

with the use of communication tools in preschool education by integrating viewpoints from both managers and instructors. 

The research findings' dependability and relevance were enhanced by the participant selection procedure, which was designed 

to represent a representative and balanced sample of public preschool teachers. 

 

2.2. Measurement 

Through an evaluation of three component skills—skills in spoken language (items 1–6), behaviors and gestures (items 

7–12), and tools and toys (items 13–18)—the study assesses the present state, degree, and expression of communication 

means usage skills. Participants rate their proficiency on a five-point Likert scale, ranging from Very Low (1 point) to Very 

High (5 points) for each skill. A standardized assessment of communication abilities across several disciplines is made 

possible by this grading system. 

The sum of the scores from all 18 items determines each participant's overall score. The lowest possible total score is 

18, and the highest possible total score is 90, since each item can be graded from 1 to 5. The overall score is transformed into 

an average score for each item, represented by X, where 1 ≤ X < 5, to enable a consistent interpretation of the results. 

Regardless of differences in the overall raw scores, this modification guarantees that the evaluation is consistent among 

participants. 

Five different categories are used to classify skill levels based on the computed X value. Very Low is defined as a score 

between 1.0 and 1.8, and a Low level of talent expression is defined as a score between 1.8 and 2.6. Participants are 

categorized as having an average degree of skill proficiency if their scores fall within 2.6 ≤ X < 3.4. Participants with scores 

between 4.2 ≤ X ≤ 5.0 show Very High levels of communication means utilization skills, while those with scores between 

3.4 ≤ X < 4.2 show High levels. 

 This measurement strategy offers a methodical framework for evaluating how much people use different kinds of 

communication. The study guarantees a clear and consistent interpretation of participants' communication skills across 

several skill areas by classifying skill levels in this way. 

 

2.3. Procedures 

The study was carried out over 18 months, from November 2015 to May 2017. The investigation adhered to a systematic 

methodology, encompassing survey design, data gathering, and analysis, to guarantee the precision and dependability of 

findings concerning the expression and proficiency of preschool teachers in utilizing means of communication with preschool 

children. 

During the preliminary phase, from November 2015 to March 2016, the research team created the survey instrument, 

ensuring its alignment with the study objectives. The questionnaire aimed to evaluate the opinions of educators and 

administrators regarding the utilization of means of communication in preschool environments. A pilot study was conducted 

with a limited cohort of educators to assess the clarity and efficacy of the survey items. Modifications were implemented in 

response to feedback prior to commencing comprehensive data collection. 

The data gathering period was from April 2016 to December 2016. Surveys were conducted with 300 preschool educators 

and 30 administrators from 10 public preschools—five located in Hanoi City and five in Thai Nguyen Province. The research 

team collaborated with school administrators to disseminate and gather the questionnaires, consequently ensuring a high 

response rate. Furthermore, observations and unstructured conversations were conducted to augment survey data and yield 

deeper insights into communication strategies inside preschool classrooms. 
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 Data analysis and interpretation were conducted from January 2017 to May 2017.  The gathered data were statistically 

analyzed to assess teachers' proficiency and articulation in utilizing communication tools. Comparisons were conducted 

between urban and rural preschools to discern any differences or trends. The conclusive results were synthesized into an 

extensive research report, detailing principal findings and suggestions for enhancing communication tool utilization in 

preschool education. 

 

2.4. Data Analysis 

The data collected from the practical survey were analyzed using SPSS version 20.0 to ensure precise statistical 

evaluation. The mean (average score) was employed to ascertain the accomplished score for each proposition, the specific 

content of each skill, and the overall skill group, thus offering a quantitative evaluation of teachers' proficiency in utilizing 

communication tools. The standard deviation (SD) was computed to illustrate the degree of dispersion or concentration of 

replies, reflecting the range in skill levels among participants. Moreover, frequency and percentage indices were utilized to 

examine the distribution of replies, providing insights into trends and patterns in the utilization of communication tools. The 

statistical tools facilitated a methodical and thorough assessment of the gathered data, leading to dependable conclusions and 

significant recommendations for enhancing communication strategies in preschool education. 

 

3. Results 
The study’s findings indicate that preschool teachers had a moderate proficiency in utilizing educational communication 

tools during interactions with preschool children (M = 2.96, SD = 0.50). The results were classified into three primary skill 

categories: verbal communication abilities, behavioral and gestural competencies, and proficiency in utilizing tools and toys, 

with all categories achieving average scores. This indicates that although instructors have a basic proficiency in utilizing 

communication tools effectively, there is potential for future advancement to improve their interactions with preschool 

children. 

 
Table 1.  

Skills of preschool teachers in employing educational communication instruments with preschool children. 

Educational 

communication 

instruments  Manifestation M SD Levels of skill 

Spoken language skills 

  2.92 0.53 Average 

Know how to use standard spoken language (no lisping, 

stuttering...) 3.28 0.36 Average 

Know how to use spoken language that is rich in 

intonation, appropriate to the content and context of 

communication. 3.06 0.44 Average 

Know how to use flexible, friendly, and gently spoken 

language to guide children's actions. 2.69 0.67 Average 

Know how to use exclamatory sentences and words 

flexibly and appropriately. 3.06 0.44 Average 

Know how to use spoken language to control (promote or 

inhibit) the child's communication speed appropriately. 2.75 0.58 Average 

Know how to use spoken language to reduce stress and 

soothe and comfort children. 2.69 0.67 Average 

Behavior and gesture 

skills 

  2.81 0.54 Average 

Know how to combine harmoniously and appropriately 

between spoken language, eye contact, and non-verbal 

gestures to encourage, express empathy, and understand 

children. 2.82 0.55 Average 

Know how to use hands to show friendliness, goodwill, and 

openness to children. 2.94 0.48 Average 

Know how to move properly, creating fun and excitement 

in children. 2.79 0.53 Average 

Know how to show friendly, cheerful, trusting eyes. 2.75 0.56 Average 

Know how to actively meet the child's gaze. 2.72 0.59 Average 

Know how to change facial expressions to match the child's 

words. 2.81 0.52 Average 

Using tools and toys skills 

  3.15 0.42 Average 

Know how to use toys safely, ensuring hygiene for 

children. 2.98 0.48 Average 

Know how to use tools and toys to create situations that 

stimulate children's activeness. 3.14 0.42 Average 
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Educational 

communication 

instruments  Manifestation M SD Levels of skill 

Know how to use toys and equipment appropriate to the 

distance and communication position between teacher and 

child. 3.11 0.43 Average 

Know how to design lively lectures rich in images and 

sounds suitable for illustration. 3.15 0.42 Average 

Always use play materials when organizing purposeful 

activities for children. 3.19 0.40 Average 

Know how to beautify yourself (hair, clothes, etc.) when 

interacting with children. 3.32 0.38 Average 

Total 2.96 0.50 Average 

 

The spoken language skills of teachers were assessed at an average level (M = 2.92, SD = 0.53), reflecting moderate 

proficiency in effective verbal communication within preschool environments. Teachers demonstrated the greatest 

proficiency in employing conventional spoken language devoid of articulation mistakes, including lisping or stuttering (M = 

3.28, SD = 0.36). They exhibited moderate proficiency in employing intonation-rich language suitable for various 

communication contexts (M = 3.06, SD = 0.44) and in utilizing exclamatory phrases and words with flexibility and 

appropriateness (M = 3.06, SD = 0.44). These skills indicate that teachers possess a fundamental understanding of dynamic 

spoken language use but may require further training to enhance these elements. Nonetheless, educators demonstrated 

comparatively diminished proficiency in using spoken language to manage children's behavior in a flexible, amicable, and 

mild fashion (M = 2.69, SD = 0.67) and in providing solace and comfort to youngsters via verbal communication (M = 2.69, 

SD = 0.67). Likewise, their capacity to employ verbal communication to modulate the tempo of children's interactions (M = 

2.75, SD = 0.58) was also at an average level. The results suggest that although instructors can proficiently employ language 

for fundamental communication, they may encounter difficulties in using it as a means for behavioral direction and emotional 

support during preschool interactions. 

The evaluation of teachers' behavior and gesture skills yielded an average score (M = 2.81, SD = 0.54), underscoring the 

necessity for enhancement in the integration of nonverbal communication with verbal language. The most highly scored skill 

in this area was the capacity to employ hand gestures to convey friendliness, goodwill, and openness towards children (M = 

2.94, SD = 0.48), indicating that educators typically utilize body language to foster a welcoming atmosphere. Furthermore, 

educators demonstrated modest proficiency in integrating verbal communication with eye contact and nonverbal cues to 

motivate, convey empathy, and comprehend students (M = 2.82, SD = 0.55). Additional nonverbal communication skills, 

including the utilization of suitable body motions to foster enthusiasm and involvement in children (M = 2.79, SD = 0.53) 

and exhibiting amiable, joyful, and trustworthy eye expressions (M = 2.75, SD = 0.56), were likewise at an average level. 

Nonetheless, instructors' capacity to engage with children's gazes (M = 2.72, SD = 0.59) and appropriately modify facial 

expressions in response to children's verbalizations (M = 2.81, SD = 0.52) was moderate. The findings indicate that although 

educators utilize body language to engage students, there exists an opportunity to strengthen the synchronization of gestures, 

facial expressions, and eye contact to improve communication efficacy. 

Among the three skill groups, educators had the most proficiency in utilizing tools and toys, albeit still at an ordinary 

level (M = 3.15, SD = 0.42). This suggests that educators possess a moderate level of confidence in employing educational 

resources to facilitate communication and learning. The most highly regarded competence in this category was instructors' 

capacity to present themselves professionally regarding appearance (e.g., hair, clothing) during interactions with children (M 

= 3.32, SD = 0.38). This indicates that educators acknowledge the significance of their appearance in promoting favorable 

encounters with young students. Educators showed intermediate proficiency in facilitating the safe and sanitary utilization of 

toys (M = 2.98, SD = 0.48), as well as in using equipment and toys to generate stimulating scenarios that encourage children's 

active engagement (M = 3.14, SD = 0.42). Their capacity to choose and employ toys and equipment suitable for the distance 

and communication dynamics between instructor and child (M = 3.11, SD = 0.43) was assessed as average. Educators 

demonstrated proficiency in creating captivating, visually stimulating, and interactive classes (M = 3.15, SD = 0.42) and 

consistently incorporating play materials into organized educational activities (M = 3.19, SD = 0.40). 

The findings reveal that preschool educators have moderate skills in utilizing educational communication tools, with an 

average skill level across all three categories (M = 2.96, SD = 0.50). Although educators typically exhibit competence in 

verbal communication, gestures, and the utilization of tools and toys, specific domains necessitate enhancement. Teachers 

require more training in employing verbal communication to manage children's behavior and emotions, as well as in 

improving nonverbal communication skills, including eye contact and facial expressions, to enhance teacher-child 

interactions. 

 

5. Discussion 
This study’s findings reveal that preschool teachers exhibit a modest skill in utilizing educational communication tools, 

including spoken language, behavior and gestures, and the use of tools and toys. These findings corroborate other studies 

highlighting the essential function of teacher communication in promoting children’s cognitive, social, and emotional growth. 

Effective communication in early childhood education enhances children’s language acquisition, emotional control, and 
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social competence, which are essential for their overall development [34-36]. In preschool environments, educators’ 

proficiency in employing communication tactics significantly impacts children’s academic abilities, self-esteem, motivation, 

and social adaptation. Nonetheless, although educators in this study demonstrate a general proficiency in utilizing 

communication tools, specific shortcomings persist, especially in their application of spoken language to direct behavior and 

offer emotional support. This indicates an urgent need for additional training and professional development to enhance 

teachers' verbal and nonverbal communication techniques [37]. 

Teachers exhibited a moderate level of proficiency in spoken language skills. The individual indicators revealed that the 

highest scores were attained in the use of standard spoken language devoid of speech impairments, indicating that the majority 

of instructors can sustain clear articulation and accurate pronunciation when interacting with children. Nonetheless, their 

proficiency in utilizing spoken language to influence children's conduct in a flexible, amicable, and gentle manner was rated 

lower, suggesting challenges in implementing verbal tactics for behavior regulation without resorting to harsh discipline. 

This finding aligns with previous research highlighting the significance of positive verbal reinforcement in fostering 

children's self-regulation and cooperation in educational environments [38, 39]. Educators employing warm and supportive 

language can improve children's emotional security and cultivate a sense of trust and belonging within the educational setting 

[40, 41]. Moreover, instructors’ proficiency in employing exclamatory sentences and vocabulary with flexibility and 

appropriateness indicates a commendable degree of expressiveness in verbal communication, which is crucial for captivating 

young children's attention and fostering engagement. The diminished scores in employing spoken language for emotional 

reassurance and stress alleviation underscore a deficiency in teachers' capacity to deliver verbal comfort and emotional 

support to children in distress. This corresponds with other research indicating that educators frequently have difficulties in 

incorporating empathic language into their daily interactions, which may affect children's social-emotional adjustment and 

stress management [42]. Professional development programs should prioritize training in emotionally supportive 

communication skills, enabling instructors to utilize verbal affirmation, calming tones, and compassionate expressions to 

effectively comfort children. 

Teachers demonstrated moderate skills in behavioral and gestural skills. The capacity to integrate spoken language with 

eye contact and nonverbal gestures to engage youngsters indicates that, although educators acknowledge the significance of 

harmonizing verbal and nonverbal communication, their execution remains variable. Eye contact is an essential element of 

effective teacher-child interactions, since it enhances children's attention, security, and engagement in discussions [43, 44]. 

Nonetheless, the marginally reduced scores in actively engaging the child's gaze indicate that certain educators may find it 

challenging to maintain significant eye contact, an essential nonverbal signal for fostering rapport and trust with young 

learners. Moreover, the capacity to utilize hands to convey kindness and openness to children was among the most highly 

rated competencies, reflecting a widespread recognition among educators of the significance of physical expressiveness. 

Studies indicate that gestural communication markedly improves children's understanding and involvement in educational 

activities, as gestures operate as visual reinforcements of spoken messages [45]. Nevertheless, the middling results in adapting 

facial expressions to correspond with children's verbalizations and emotions indicate that certain educators may find it 

challenging to convey affective reactions through facial cues, which are crucial for reflecting children's feelings and 

exhibiting empathy [46, 47]. This discovery underscores the necessity for training aimed at improving instructors’ nonverbal 

expressiveness, enabling them to cultivate abilities in active listening, suitable facial reaction, and supportive body language 

techniques [48]. 

The results reveal that preschool educators exhibit moderate to high proficiency in utilizing communication tools, 

especially in the use of educational toys and visual aids to captivate children in learning activities. Educators proficiently use 

play materials and storytelling tools in their courses, corroborating research that emphasizes the significance of interactive 

resources in promoting cognitive, social, and emotional growth during early infancy [49, 50]. Nevertheless, the assurance of 

toy safety and hygiene earned a little lower rating, consistent with research indicating that early childhood instructors may 

be deficient in formal training for classroom risk management and sanitation protocols [51]. Moreover, although educators 

adeptly employ resources to enhance children's engagement, obstacles such as restricted access to superior educational 

materials may impede the effective execution of play-based learning methodologies [32, 52]. The capacity to enhance one’s 

appearance while engaging with children displays an understanding of professional conduct and teacher-child relationships, 

which research shows can influence classroom participation and educational results. Notwithstanding these advantages, 

enhancements in hygiene measures, educator training, and resource distribution are essential to optimize the efficacy and 

safety of instructional communication tools in preschool environments [53]. 

This study possesses multiple shortcomings that warrant acknowledgment. The research sample was confined to public 

preschools in Hanoi and Thai Nguyen, perhaps limiting the generalizability of the findings to other regions or private 

institutions. Variations in educational resources, training programs, and classroom environments among different preschool 

settings may affect teachers' proficiency in utilizing communication tools, underscoring the necessity for future research to 

encompass a more diverse and representative sample. Secondly, the study depended on self-reported evaluations, which may 

lead to response bias, as educators might have exaggerated or minimized their true proficiency in utilizing spoken language, 

gestures, and instructional materials. Observational studies or multi-source assessments, such as peer reviews and classroom 

observations, may yield a more objective evaluation of instructors' communication abilities. The study concentrated on 

quantitative metrics, thus restricting understanding of the fundamental aspects affecting instructors' communication methods, 

including training opportunities, institutional support, and personal teaching philosophies. Subsequent studies ought to 

integrate qualitative methodologies, such as interviews or focus groups, to examine these contextual aspects more 

comprehensively. 
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Notwithstanding these constraints, the study possesses significant practical ramifications for early childhood education. 

The results indicate that professional development programs must prioritize the enhancement of instructors' verbal 

communication abilities, non-verbal communication strategies, and safety protocols in the utilization of instructional 

materials. Focused training on effective classroom communication, hygiene regulations, and interactive teaching practices 

may enhance teachers' engagement with preschool children and foster safe, exciting learning environments. Moreover, 

legislators and school administrators must prioritize resource distribution to guarantee that preschools possess high-quality 

teaching materials and sanitary facilities, thereby addressing issues of toy hygiene and safety. Incorporating mentorship 

programs and peer observation sessions may enhance instructors' communication abilities through collaborative learning and 

feedback. Finally, considering the growing significance of inclusive education, subsequent research should investigate the 

variability of teachers' communication skills when engaging with children possessing diverse learning needs, yielding insights 

into strategies that can enhance equitable and effective teacher-child interactions in preschool environments. 

 

6. Conclusion 
This study’s findings indicate that preschool teachers demonstrate modest competence in utilizing pedagogical methods 

of communication, such as verbal language, non-verbal behaviors, and educational tools and toys. Although educators exhibit 

fundamental proficiency in spoken language, aspects such as employing verbal communication to manage children's 

interactions and offer emotional support necessitate enhancement. Likewise, while educators employ gestures and facial 

expressions to captivate youngsters, their proficiency in sustaining eye contact and aligning non-verbal signals with verbal 

communication is also an area requiring improvement. The most highly ranked skill area was the utilization of educational 

equipment and toys, demonstrating teachers' awareness of interactive teaching methodologies; yet, concerns about safety and 

hygiene procedures suggest a necessity for more training in this domain. These findings highlight the need for specialized 

professional development programs that improve teachers' verbal expressiveness, non-verbal communication skills, and the 

secure incorporation of educational materials into learning settings. By addressing these deficiencies, legislators and school 

administrators can enhance teacher training programs, optimize resource distribution, and advocate for best practices in early 

childhood education. Enhancing preschool teachers' pedagogical communication abilities will lead to more engaging, 

inclusive, and developmentally suitable learning experiences, promoting improved cognitive, emotional, and social outcomes 

for young children. 

 

References 
[1] H. ‘Aziz, A. Sudrajat, Suparno, S. Purnama, and I. K. C. A. Putri, "Embedding effective communication in early childhood 

learning in schools: Experience from early childhood teachers," Child Care in Practice, pp. 1-20, 2024.  

https://doi.org/10.1080/13575279.2024.2333721  

[2] R. L. Nix, K. L. Bierman, C. E. Domitrovich, and S. Gill, "Promoting children's social-emotional skills in preschool can enhance 

academic and behavioral functioning in kindergarten: Findings from head start REDI," Early Education & Development, vol. 24, 

no. 7, pp. 1000-1019, 2013.  https://doi.org/10.1080/10409289.2013.825565 

[3] L. S. Vygotsky, Mind in society: The development of higher psychological processes. USA: Harvard University Press, 1978. 

[4] E. Frydenberg, J. Deans, and K. O'Brien, Developing everyday coping skills in the early years: Proactive strategies for supporting 

social and emotional development. London: A&C Black, 2012. 

[5] T. Rizzuto, K. Cordeiro, and A. Roda, "The lost art: teachers’ perceptions of the connections between the arts and social-

emotional learning," Arts Education Policy Review, vol. 125, no. 3, pp. 150-162, 2024.  

https://doi.org/10.1080/10632913.2022.2053919 

[6] A. Gümüs, Twenty-first-century teacher competencies and trends in teacher training. In Y. Alpayd (Ed.), Teacher training in the 

21st century. Springer. https://doi.org/10.1007/978-981-16-9640-4_11, 2022. 

[7] S. Mumtaz, "Factors affecting teachers' use of information and communications technology: A review of the literature," Journal 

of Information Technology for Teacher Education, vol. 9, no. 3, pp. 319-342, 2000.  https://doi.org/10.1080/14759390000200096 

[8] N. K. Mellon, Language and speech acquisition. Cochlear implants: Principles & practices, 2nd ed. Philadelphia: Lippincott 

Williams & Wilkins, 2009. 

[9] R. Ronkainen, Promoting the spoken language learning of children with cochlear implants. A conversation analytic study on 

speech and language therapy interaction. Helsinki, Finland: Faculty of Medicine of the University of Helsinki., 2017. 

[10] S. Turner-Moore, The impact of teachers' social emotional competency and reading pedagogy on the emergent literacy of 

children in early childhood classrooms. United States: Texas Southern University, 2022. 

[11] S. Bochner and J. Jones, Child language development: Learning to talk. Hoboken, NJ: John Wiley & Sons, 2008. 

[12] R. M. AlAli et al., "Good practices in using instructional images to enhance young children's linguistic skills from the viewpoint 

of language education experts," International Journal of Learning, Teaching and Educational Research, vol. 23, no. 9, pp. 179-

197, 2024.  https://doi.org/10.26803/ijlter.23.9.10 

[13] P. G. Ramsey, Teaching and learning in a diverse world: Multicultural education for young children. New York, USA: Teachers 

College Press, 2004. 

[14] J. K. Burgoon and A. E. Bacue, Nonverbal communication skills (Handbook of Communication and Social Interaction Skills). 

Mahwah, NJ: Lawrence Erlbaum Associates, 2003, pp. 179-219. 

[15] T. S. Gregersen, "Language learning beyond words: Incorporating body language into classroom activities," Reflections on 

English language teaching, vol. 6, no. 1, pp. 51-64, 2007.  https://doi.org/10.18823/ijelte.6.1.51-64 

[16] M. Maisarah et al., "Teachers’ non-verbal communication in teaching English to young learners," Formosa Journal of Science 

and Technology, vol. 2, no. 8, pp. 1939-1959, 2023.  https://doi.org/10.52232/fjst.2023.0208.1939-1959 

[17] L. Faturrahmi, "EFL student perception on lecturers’ nonverbal communication in teaching and learning process," Doctoral 

Dissertation, UIN Ar-Raniry Banda Aceh, 2025.  

[18] J. Fisher, Interacting or interfering? Improving interactions in the early years. Maidenhead: McGraw-Hill Education (UK), 2016. 

https://doi.org/10.1080/13575279.2024.2333721
https://doi.org/10.1080/10409289.2013.825565
https://doi.org/10.1080/10632913.2022.2053919
https://doi.org/10.1007/978-981-16-9640-4_11
https://doi.org/10.1080/14759390000200096
https://doi.org/10.26803/ijlter.23.9.10
https://doi.org/10.18823/ijelte.6.1.51-64
https://doi.org/10.52232/fjst.2023.0208.1939-1959


 
 

               International Journal of Innovative Research and Scientific Studies, 8(2) 2025, pages: 1114-1122
 

1121 

[19] T. Kucuk, "The power of body language in education: A study of teachers’ perceptions," International Journal of Social Sciences 

& Educational Studies, vol. 10, no. 3, pp. 275-289, 2023.  https://doi.org/10.20469/ijsses.2023.01030020 

[20] G. Chelouche-Dwek and P. Fonagy, "Mentalization-based interventions in schools for enhancing socio-emotional competencies 

and positive behaviour: A systematic review," European Child & Adolescent Psychiatry, pp. 1-21, 2024.  

https://doi.org/10.1007/s00787-024-02578-5 

[21] A. Deshpande and V. Ranavaade, "Importance of toy play in special education for young children: Perspectives and approaches," 

Cardiometry, no. 23, pp. 337-343, 2022.  https://doi.org/10.18137/cardiometry.2022.23.337343 

[22] S. Lersilp, S. Putthinoi, and N. Chaimaha, "Learning environments of preschool children who have different learning styles and 

sensory behaviors," Child Care in Practice, vol. 30, no. 4, pp. 482-501, 2024.  https://doi.org/10.1080/13575279.2021.2010654 

[23] C. Kaluba, B. Kalinde, R. Mambwe, N. Sichula, and N. Njobvu, "Exploring early childhood education teachers' play-based 

learning pedagogical practices in Zambia," Journal of Law and Social Sciences, vol. 5, no. 4, pp. 21-42, 2021.  

https://doi.org/10.53974/unza.jlss.5.4.1163 

[24] O. N. Saracho, An integrated play-based curriculum for young children. New York, USA: Routledge, 2020. 

[25] M. Stach, The role of toy libraries in the provision of play-based learning opportunities for young children. South Africa: 

University of Pretoria, 2017. 

[26] B. Sahu, Preschool education & an integrated preschool curriculum. New Delhi, India: Dominant Publishers and Distributors, 

2004. 

[27] A. Bevilacqua and C. Dell'Erba, "Assessment as learning through digital portrayal: Exploring how educational technologies help 

students make sense of the teacher-researcher role," Australasian Journal of Educational Technology, vol. 40, no. 4, pp. 121-

138, 2024.  https://doi.org/10.14742/ajet.9438 

[28] K. Sethi, Life skills education. India: Academic Guru Publishing House, 2024. 

[29] N. Alshbili, "Saudi kindergarten teachers’ perceptions of teacher-child interaction quality before and after a professional 

development initiative," Doctoral Dissertation, Dublin City University, 2024.  

[30] E. Karia, "The full day kindergarten classroom in Ontario: Exploring play-based learning approach and its implications for child 

development," Unpublished Doctoral Dissertation. University of Toronto, Canada, 2014.  

[31] C. Montoya-Fernández, L. Losada-Puente, I. M. Gómez-Barreto, and P. Gil-Madrona, "Developmental play-based assessment 

in early childhood education: A systematic review," European Early Childhood Education Research Journal, vol. 32, no. 5, pp. 

788-813, 2024.  https://doi.org/10.1080/1350293X.2024.2311100 

[32] R. Pianta, J. Downer, and B. Hamre, "Quality in early education classrooms: Definitions, gaps, and systems," The Future of 

Children, vol. 26, no. 2, pp. 119-137, 2016.  https://doi.org/10.1353/foc.2016.0013 

[33] L. Mdodana-Zide, "Teacher’s pedagogical strategies in under-resourced rural schools in South Africa," Development, vol. 15, 

pp. 339-60, 2011.  https://doi.org/10.38159/ehass.20234123 

[34] K. Chaisongkram et al., "The developing the learning performance model to enhance communication and emotional intelligence 

of early childhood," Journal of Roi Kaensarn Academi, vol. 9, no. 7, pp. 284-290, 2024.  

[35] C. H. H. L. D. Newell and S. F. Olsen, Parenting skills and social-communicative competence in childhood. In Handbook of 

communication and social interaction skills. New York: Routledge, 2003. 

[36] N. Yang, J. Shi, J. Lu, and Y. Huang, "Language development in early childhood: Quality of teacher-child interaction and 

children’s receptive vocabulary competency," Frontiers in Psychology, vol. 12, p. 649680, 2021.  

https://doi.org/10.3389/fpsyg.2021.649680  

[37] E. Babad, "Teachers’ nonverbal behavior and its effects on students," The Scholarship of Teaching and Learning in Higher 

Education: An Evidence-Based Perspective, pp. 201-261, 2007.  https://doi.org/10.1007/1-4020-5742-3_7  

[38] S. Aras, "Promoting self-regulation in early years: Tools of the mind," Journal of Education and Future, vol. 8, pp. 15-25, 2015.  

[39] S. A. Denham, H. H. Bassett, and K. Zinsser, "Early childhood teachers as socializers of young children’s emotional 

competence," Early Childhood Education Journal, vol. 40, pp. 137-143, 2012.  https://doi.org/10.1007/s10643-012-0504-2 

[40] M. Burchinal, N. Vandergrift, R. Pianta, and A. Mashburn, "Threshold analysis of association between child care quality and 

child outcomes for low-income children in pre-kindergarten programs," Early Childhood Research Quarterly, vol. 25, no. 2, pp. 

166-176, 2010.  https://doi.org/10.1016/j.ecresq.2009.10.004 

[41] L. Darling-Hammond and C. M. Cook-Harvey, Educating the whole child: Improving school climate to support student success. 

Palo Alto, CA: Learning Policy Institute, 2018. 

[42] D. Soliman, E. Frydenberg, R. Liang, and J. Deans, "Enhancing empathy in preschoolers: A comparison of social and emotional 

learning approaches," The Educational and Developmental Psychologist, vol. 38, no. 1, pp. 64-76, 2021.  

https://doi.org/10.1080/20590776.2020.1839883 

[43] K. M. Rudasill and S. E. Rimm-Kaufman, "Teacher–child relationship quality: The roles of child temperament and teacher–child 

interactions," Early Childhood Research Quarterly, vol. 24, no. 2, pp. 107-120, 2009.  

https://doi.org/10.1016/j.ecresq.2008.12.003 

[44] J. Wang, "Analysis and application of teacher-child interaction in education and teaching," Academic Journal of Humanities & 

Social Sciences, vol. 6, no. 19, pp. 1-5, 2023.  https://doi.org/10.25236/AJHSS.2023.061901  

[45] C. R. Van Der Mescht, "In word and deed: Embodying early literacy learning in gestures and postures," South African Journal 

of Childhood Education, vol. 13, no. 1, p. 1280, 2023.  https://doi.org/10520/ejc-sajce_v13_n1_a1280 

[46] K. Aldrup, B. Carstensen, and U. Klusmann, "Is empathy the key to effective teaching? A systematic review of its association 

with teacher-student interactions and student outcomes," Educational Psychology Review, vol. 34, no. 3, pp. 1177-1216, 2022.  

https://doi.org/10.1007/s10648-021-09649-y 

[47] C. Webster-Stratton and M. J. Reid, "Strengthening social and emotional competence in young children—The foundation for 

early school readiness and success: Incredible years classroom social skills and problem-solving curriculum," Infants & Young 

Children, vol. 17, no. 2, pp. 96-113, 2004.  

[48] P. Khuman, "The impact of non-verbal communication in teaching: Enhancing educational effectiveness," A Global Journal of 

Humanities, vol. 7, pp. 89-103, 2024.  

[49] K. Fisher, K. Hirsh-Pasek, R. M. Golinkoff, D. G. Singer, and L. Berk, "Playing around in school: Implications for learning and 

educational policy," 2010.  https://doi.org/10.1093/oxfordhb/9780195393002.013.0025 

[50] S. Vanamali, Personality development and communication skills. India: Academic Guru Publishing House, 2023. 

https://doi.org/10.20469/ijsses.2023.01030020
https://doi.org/10.1007/s00787-024-02578-5
https://doi.org/10.18137/cardiometry.2022.23.337343
https://doi.org/10.1080/13575279.2021.2010654
https://doi.org/10.53974/unza.jlss.5.4.1163
https://doi.org/10.14742/ajet.9438
https://doi.org/10.1080/1350293X.2024.2311100
https://doi.org/10.1353/foc.2016.0013
https://doi.org/10.38159/ehass.20234123
https://doi.org/10.3389/fpsyg.2021.649680
https://doi.org/10.1007/1-4020-5742-3_7
https://doi.org/10.1007/s10643-012-0504-2
https://doi.org/10.1016/j.ecresq.2009.10.004
https://doi.org/10.1080/20590776.2020.1839883
https://doi.org/10.1016/j.ecresq.2008.12.003
https://doi.org/10.25236/AJHSS.2023.061901
https://doi.org/10520/ejc-sajce_v13_n1_a1280
https://doi.org/10.1007/s10648-021-09649-y
https://doi.org/10.1093/oxfordhb/9780195393002.013.0025


 
 

               International Journal of Innovative Research and Scientific Studies, 8(2) 2025, pages: 1114-1122
 

1122 

[51] L. I. Muhati-Nyakundi, "Teachers’ perceptions of children’s access to toilets in urban ECDE institutions, and the psychosocial 

consequences," Global Public Health, vol. 17, no. 12, pp. 3785-3801, 2022.  https://doi.org/10.1080/17441692.2022.2059693 

[52] T. L. Hofkens and R. C. Pianta, "Teacher–student relationships, engagement in school, and student outcomes. In Handbook of 

research on student engagement." Cham: Springer International Publishing, 2022, pp. 431-449. 

[53] K. Proulx and F. Aboud, "Disaster risk reduction in early childhood education: Effects on preschool quality and child outcomes," 

International Journal of Educational Development, vol. 66, pp. 1-7, 2019.  https://doi.org/10.1016/j.ijedudev.2019.01.007 
 

 

 

https://doi.org/10.1080/17441692.2022.2059693
https://doi.org/10.1016/j.ijedudev.2019.01.007

